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Thank you to our volunteers, 
supporters, partners and employees 
for supporting ALLFIE in 2021-2022, 
and for the difference we will make 
together in the coming year. 

The objectives of the charity remain, 
to end segregation of Disabled 
learners, and those categorised as 
having ‘special educational needs’, 
from mainstream education system in 
the UK

The main activity of the charity is 
lobbying for change to legislation, 
policy and practices that discriminate 
against Disabled learners, including 
those with SEN labels, and that 
prevent inclusion. This involves 
campaigning work, capacity building 
with individuals and groups to 
create change at a grassroots level, 
training and information sharing work, 
fundraising for the core budget and 
engaging in new projects.

About ALLFIE

Welcome to ALLFIE’s Annual Report, for the year 2021 - 22 

To say it has been an extraordinary year would be an understatement! 
Throughout this year the COVID-19 pandemic continued to disproportionately 
affect the lives of Disabled learners, and those labelled as having Special 
Educational Needs. ALLFIE has adapted accordingly. Mindful of developing 
online opportunities, we increased our digital and social media presence 
during global lockdowns, which affected education in an unprecedented way. 
At the same time, we updated working practices to challenge inaccessible 
online platforms and the barriers to education caused by digital exclusion.

Throughout this period, ALLFIE has resolutely called out organisations, which 
claim to promote inclusive education but do or say very little to advance this 
agenda. We have continued working with many other grassroots organisations, 
to develop our intersectional work. Structurally, we have altered our Board 
meeting format to introduce a more strategic focus, enabling us to explore 
organisational issues, values, ethics, and new areas of work. On an operational 
level, we downsized our office, utilising the space to effectively introduce hybrid 
methods of working.

Welcome
From our 
Chairperson
Navin Kikabhai

www.allfie.org.uk Thank you for your impact



5

To share a snapshot:
•	 We met with political representatives to speak out and highlight the 	 
	 discriminatory barriers Disabled people face and their experiences 
	 within an increasing segregated state education system
•	 Home learning has increased, as has the use of physical restraints in 
	 schools and for individuals attending segregated settings
•	 Our Annual Conference was on the 40 years of the 1981 Education Act 
•	 ALLFIE secured funding to work with other Disabled People’s Organisations 
	 to develop their capacity to campaign for Inclusive Education and advance 
	 our Strategic Plan. ALLFIE has also secured other funding.  

As ever, I want to acknowledge the continued dedication to ALLFIE; from our 
staff, our Director, fellow Trustees, funders and members. You have remained 
resolute in enabling our campaign to end educational segregation. I would 
like to take this opportunity to thank Mike Lambert and Miro Griffiths for their 
support as Trustees on the Board.

Inclusive education is a social justice issue. Amidst educational 
fragmentation, political turmoil, growing inequalities, and increasing 
global uncertainty, ALLFIE’s campaign work is ever more important. We 
will continue to campaign for a fair, socially just, culturally responsive, and 
accessible educational system that is inclusive.

Director’s Report

2021-2022 was another year of uncertainty, in which inclusive education failings 
were exacerbated by the COVID-19 pandemic. Disablism and ableism remained 
present in lockdown rules and continued way longer than any of us could have 
expected. The UK Government’s plans and practices reduced Disabled people 
to objects - “othered” and disposable. Throughout the pandemic, we repeatedly 
experienced the Government’s choice to erase our existence. The restrictions 
and limits imposed resulted in more Disabled people being pushed out of 
public view. Often there were no solutions, resulting in increased intersectional 
injustice, and the continual dismissal of Disabled people’s concerns. The impact 
on our educational rights was devastating.

ALLFIE remains committed to delivering our 5-year strategic plan. We continue 
to be the only UK national Disabled People’s Organisation campaigning for the 
abolishment of segregated education, and equality in education for all Disabled 
people. We have kept our promise to focus on issues around deepening 
intersectionality and strengthening young people’s involvement and improving 
ALLFIE’s sustainability. This has resulted in positive all-round results for ALLFIE 
over the past year. 

ALLFIE knows that we cannot deliver on our campaign for justice in education 
alone. This work is difficult and emotionally draining and we want justice 
solutions. To do this work requires maintaining supportive communities and 
networks, alongside obtaining longer term resources.

Thank you for your continued support and solidarity.

It gives me great pleasure to share our work highlights for 2020/21:

Michelle Daley
Throughout the challenges of the COVID-19 
pandemic and other political fiascos, our 
members, volunteers, staff, trustees, funders, 
and supporters have remained dedicated to 
ALLFIE’s campaign - for inclusive education 
within mainstream settings to be recognised 
for all Disabled people as a social justice issue 
and a human right.
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COVID-19
Through a critical investigative approach, ALLFIE’s campaign work revealed 
the extent to which measuring human worth and value became increasingly 
problematic for Disabled people. This was particularly true for those labelled 
with complex support needs, including Disabled people from racially minoritized 
and marginalised communities. Our work also illustrated that Disabled people’s 
demand for ‘reasonable adjustments’ and support was often viewed as an 
inconvenience rather than a Disability justice issue. We will continue keeping 
a close watch on the changes to Covid-19 rules and their effects on education.

Campaigns
Our campaign work included:
- Providing evidence to the United Nations Convention on the Rights of Disabled

People (UNCRPD) shadow report 

- Highlighting the failings of the Government’s National Disability Strategy

- Making recommendations to improve education policy 

- Working with Disability Rights UK, Inclusion London and Liberty, including around
The Coronavirus Act 2020.

Digital inclusion vs exclusion 
ALLFIE adopted positive changes which emerged during the pandemic and 
opened doors to education for Disabled people, especially in relation to 
technology. However, digital exclusion remains an issue, making education not 
universally accessible for example, with online applications. We remain concerned 
that technology could be used as another way to remove Disabled people labelled 
with complex needs and challenging behaviours from education, rather than 
dismantling ableism and other injustices within the education system. 
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Inclusion Now magazine
Our Inclusion Now magazine moved online which helped reach a wider audience. 
Interviews by Sir Steve McQueen (Director of Education film), Judy Heumann 
(featured in Crip Camp) and Baroness Tanni Grey-Thompson were featured.

Capacity Building projects
Our capacity building programme resourced building skills of Disabled People’s 
Organisations and Disabled people through our webinars, training events, 
materials and a report.
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Young people’s projects
We started the Our Voice programme to bring Young Disabled people together 
during COVID-19 to create campaign resources.

8
Funding
We have ended the financial year 2021/2022 with net current assets of £148,391 
providing us with the confidence for the journey ahead to deliver on our plan.
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SEND Review
After a long wait, the Government’s SEND Review was published in March 
2022. ‘SEND review: right support, right place, right time’ was initially made 
available in standard format only, so was inaccessible to many people. Through 
pressure from Disabled People’s Organisations and supporters, the deadline was 
extended to June 2022 and the SEND Review was made available in alternative 
formats, including Easy Read. ALLFIE committed to consulting with our members 
and supporters to gather evidence for our consultation response.



	

Your impact in 2021/2022

There is still lots of work to be done to change the dial and 
achieve social justice in education for all Disabled people 
across the UK. Looking ahead we are moving in the right 
direction: embedding an intersectional approach, supporting 
Young people’s participation and improving engagement 
across our communications platforms so that more people 
get involved in our campaigns. Our strategy provides us with a 
clear direction, a long-term view, and an ambition for the future. 

ALLFIE OBJECTIVES 2020-2025

1	 Lead the lobby for change in legislation and 		
	 policy to ensure inclusive education as a right for 	
	 all

2	 Promote a wider understanding of the benefits of 	
	 inclusive education for all

3	
Build the capacity of the inclusive education 		

	 movement to become a more effective voice of 	
	 influence

4	 Ensure the maximum effectiveness of ALLFIE and 
	 its future sustainability

Our year in numbers

5
briefings

31
YEARS

inclusive education
campaigning

32

4
12

£102,804

workshops
Our lobbying work around 

legislation and policy

Consultations

MPs

Income Generation
including from grants

Publications

25

1,000+
conference
attendees

formed 
alliances

18

5 YEAR
Strategy

Speeches

36
Inclusion
Now
magazines

National
Media
appearances

5,000+
E-bulletin hits

Capacity Building Lobby for change

Communications

Finance

Website visitors
19.5%
increase on definitions

169,431

on law and policy

9

12
Videos
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Key objective 1
Promote a wider understanding of 
the benefits of inclusive education 
for all

Through our communications work, we have 
focused on developing better ways to promote 
understanding of inclusive education in mainstream 
settings, as a human right for all Disabled people. 
We have developed practice to centre on the lived 
experiences of Disabled people from different 
backgrounds and communities. We thank ‘Our 
Voice’, Young people, Melody Powell, Disabled Black 
Lives Matter and Catherine Bebbington (ALLFIE’s 
Communications Officer), for positively influencing 
ALLFIE’s work. During the year we used various 
platforms to promote our work. ALLFIE have:  

Presented ten public engagements, including 
conferences, which enabled us to reach more than 
1,000 people. This includes speaking at:
- Public Policy Exchange on Improving Disability

Services in the UK 
- Conference of Equals, hosted by Centre for 	

Knowledge Equity
- The Reykjavik Dialogue Conference

Reported six times in national media, including on 
LBC radio and Disability News Service, and issued 
a press briefing in response to the Government’s 
National Disability Strategy

Collaborated with Disabled People’s 
Organisations and other organisations such as 
Disability Rights UK, Inclusion London, Disabled 
People’s Forum, Reclaiming Our Futures Alliance. 
This included on the National Disability Strategy, 
Reporting of the UNCRPD and the Coronavirus 
Act 2020

Engaged with the three main political parties and 
held 12 meetings with MPs, to raise concerns on 
remote learning. This included: Lord Knight, Daisy 
Cooper MP, Olivia Blake MP (Chair, APPG SEND), 
Kate Green MP (Shadow Secretary for Education), 
and Tulip Siddiq MP  

Continued to develop our Email subscription 
list to connect with members and supporters, 
including via regular newsletters and campaign 
updates. Our mailouts were read over 5,000 
times, including inclusive education newsletters 
for spring, summer, autumn and winter

Increased content across social media platforms, 
including publishing eleven videos on our YouTube 
channel
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Received international interest from Austria, 
Iceland and Saint John’s University in Minnesota

appg

https://www.allfie.org.uk/news/briefing/our-voice-project/
https://www.allfie.org.uk/news/briefing/our-voice-project/
https://www.allfie.org.uk/campaigns/disabled-black-lives-matter/
https://www.allfie.org.uk/campaigns/disabled-black-lives-matter/
https://www.publicpolicyexchange.co.uk/event.php?eventUID=LJ07%E2%80%93PPE
https://www.publicpolicyexchange.co.uk/event.php?eventUID=LJ07%E2%80%93PPE
https://knowledgeequity.org/conference-of-equals-collaborators-and-facilitators/
https://knowledgeequity.org/conference-of-equals-collaborators-and-facilitators/
https://reykjavikdialogue.is/
https://www.allfie.org.uk/news/press-releases/press-release-allfies-response-to-the-governments-national-disability-strategy/
https://www.allfie.org.uk/news/press-releases/press-release-allfies-response-to-the-governments-national-disability-strategy/
https://us13.campaign-archive.com/?u=3f381d68f2801e25b2b7cec26&id=08c57a76dd
https://mailchi.mp/c86cc74da6f2/allfie-summer-inclusive-education-newsletter
https://mailchi.mp/3d50210b30f8/allfie-inclusive-education-newsletter-autumn-5130893?e=3e7fee55ba
https://us13.campaign-archive.com/?u=3f381d68f2801e25b2b7cec26&id=e7dccce951
https://www.youtube.com/user/THEALLFIE
https://www.youtube.com/user/THEALLFIE


Worked jointly with Disability Rights UK, 
Inclusion London and Liberty on producing 
lobbying materials around the Coronavirus Act 
2020 debate (ALLFIE focused on education)

Key objective 2
Lead the lobby for change in 
legislation and policy to ensure 
inclusive education as a right for all

Throughout the COVID-19 pandemic, ALLFIE 
continued to adapt ways of operating in a restricted 
environment to influence our position. Our work 
centred on responding to COVID-19 legislative 
changes, Parliamentary inquiries and collaborating 
with Disabled People’s Organisations. When the 
Government released their National Disability 
Strategy, ALLFIE was quick to respond and report the 
failings around ableism, intersectional injustices, and 
the rise in segregated schools and colleges. Thanks 
to the work of our Campaigns and Policy Officer, 
Simone Aspis, we successfully lobbied MPs to meet 
us, and created resources that shone a spotlight on 
issues such as the failings of the National Disability 
Strategy. We were also able to invite political figures 
to contribute articles in ALLFIE’s Inclusion Now 
magazine. ALLFIE have: 

Published COVID-19 campaign briefings, including:
-‘Restoring Disabled People’s Rights: Coronavirus 
‘Protect Everyone Bill’, ALLFIE’s response to the 
UK Government’s recovery ‘roadmap’, the ‘Protect 
Everyone’ Bill, plus, a call to action

Campaigned for inclusive education ahead of the 
2021 GLA and Mayoral elections, including:
- Published a London Mayoral elections inclusive

education briefing 
- Launched a Mayoral Manifesto, alongsid

Inclusion London, outlining Disabled Londoners’ 
‘asks’ for the next Mayor and Greater London 
Authority

Hosted four consultation events to gather 
evidence for the writing of a shadow report on the 
UNCRPD 

Raised concerns about the report ‘EHRC restraints 
in School inquiry’, which does nothing to call for an 
end to this abusive practice 
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Produced a survey and submission to the 
Department for Education on reforms to the 
university admissions system

https://www.allfie.org.uk/news/briefing/restore-disabled-peoples-rights-letter-to-the-secretary-of-state-for-education/
https://www.allfie.org.uk/news/briefing/restore-disabled-peoples-rights-letter-to-the-secretary-of-state-for-education/
https://www.allfie.org.uk/campaigns/coronavirus-covid-19-and-disabled-peoples-education/
https://www.allfie.org.uk/news/briefing/restoring-disabled-peoples-rights-coronavirus-protect-everyone-bill/
https://www.allfie.org.uk/news/briefing/restoring-disabled-peoples-rights-coronavirus-protect-everyone-bill/
https://www.allfie.org.uk/news/briefing/london-mayoral-elections-2021/
https://www.inclusionlondon.org.uk/wp-content/uploads/2021/04/Mayoral-Manifesto-2021.docx
https://www.allfie.org.uk/inclusion-now-61/scrutinising-government-performance-the-un-treaty-shadow-report/
https://www.allfie.org.uk/inclusion-now-61/scrutinising-government-performance-the-un-treaty-shadow-report/
https://www.equalityhumanrights.com/sites/default/files/inquiry-restraint-in-schools-report.pdf
https://www.equalityhumanrights.com/sites/default/files/inquiry-restraint-in-schools-report.pdf
https://www.allfie.org.uk/news/briefing/higher-education-admission-system-reform/
https://www.allfie.org.uk/news/briefing/higher-education-admission-system-reform/


Key objective 3
Build the capacity of the inclusive 
education movement to become a 
more effective voice of influence

The challenges of COVID-19 made it tough for ALLFIE 
to deliver on some of our programmes. However, 
thanks to our Digital Support Officer, Saifur Valli, 
we have been able to improve our online platforms 
to better engage Disabled People’s Organisations 
(DPOs) and Disabled people in our activities. We 
hosted events which connected parents, DPOs, Local 
Authorities, Youth services and Education services. 
We also learnt from the work of Our Capacity Building 
Development Worker, Justine Jones and ‘Our Voice’ 
Officer, Armineh Soorenian, that building capacity is 
intersecting and layered, and it is not a one-off effort. 
It is the infrastructural basis for liberated change.

Here are some examples of different activities that 
ALLFIE delivered:

We set up the ‘Our Voice’ project to bring Young 
Disabled people together during COVID-19 to get 
involved in ALLFIE’s COVID-19 campaigns

We published the Inclusion Champions Project 
report titled: ‘Inclusive Education, Disabled People’s 
Organisations and Capacity Building for Change’. 
This report provides some reflections from an 
Inclusion Champions Project funded by the City 
Bridge Trust.

We hosted our annual conference to mark 40 
years of the Education Act which included 6 
speeches: 
•	 ALLFIE Founder, Micheline Mason:  
	 ‘40 years SEND Framework campaigning’
•	 Tony Booth: ‘Index for Inclusion’
•	 Jessica Starns:  
	 ‘50 years since Handicapped Children Act’
•	 Melody Powell:  
	 ‘Young people reflect - SEND framework’
•	 Navin Kikabhai: ‘40 years – what is the future?’
•	 Philip Graham, Warnock Committee member: 		
	 ‘Warnock Report Committee’

We published 11 videos, which received 1,657 
views. The series of videos includes: 
•	 Black Disabled activists: Continuing with activism 
	 BDLM on Black Activists for Black History month 	
	 received 321 views
•	 Tara Flood on their involvement in writing of the

UNCRPD, Article 24
	 Previous Director, Tara Flood on the writing 		
	 of UNCRPD (Article 24 on inclusive education)		
	 received 212 views 
•	 Tony Booth Index for Inclusion received 662 		
	 views
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Our Voice

A COVID-19 na�onal par�cipa�on project, to 
amplify Disabled Young people’s voices, and 
address erasure of their educa�on experiences.

Our voice 
Support for Disabled peoples independent living needs and control 
over what support remains has decreased during the pandemic. 

ALLFIE feels that this has increased the levels of Disabled Young 
people’s isola�on. 

During March, April and May 2021, ALLFIE facilitated a number of 
discussions groups with Young people, aged between 16 and 25, to 
share their experiences of the pandemic.  

This document presents a summary of the discussions, experiences 
shared, posi�ons asserted and future ideas for change. 

Iden�ty and Intersec�onality

Independent Living 

Inclusive Educa�on

The Impact of Covid 19

Future Ideas for Change

Iden�ty and Intersec�onality
Who are we? 

Iden�ty is something to be both claimed personally and shared within 
a community of interest. It includes the labels we take for ourselves, 
as well as those given to us by others.  We cra� aspects of our iden�ty 
through our lived experiences, choices and preferences. As well as 
being shaped through the way we are perceived, assump�ons made 
about us, and the barriers we face as we a�empt to par�cipate in 
society. 

‘… I am a Disabled human …’ 

Iden�ty cannot be reduced to a single thing, and yet o�en it is.  While 
people live lives with mul�ple iden��es, through an equality lens we 
tend to see merely nine. That is; age disability, gender, 
marriage/partnership, pregnancy/maternity, religion and sex. 

Are we, as Disabled people, oppressed? 

Yes – but how we answer that is not always straigh�orward. The 
oppression experienced by disabled people comes from ideas and 
values about ‘ability’.  Disabled people experience barriers through 
inaccessible systems and structures.  

‘… I avoid going out, because of 
the hassle and stress of it all …’

The disability iden�ty is o�en misread and misunderstood. Disabled 
people o�en have assump�ons made about then as to what they 
can or cant do, what they can achieve or where they should be able 
to go. 

The Social Model of Disability says that people are Disabled 
by the social barriers they experience going about their 
daily lives.  People are disabled by the barriers they 
experience, not their diverse bodies or minds.  

‘… People think because you are Disabled 
you cant have romantic feelings …’

Barriers can be physical, psychological, organisa�onal and 
ins�tu�onal. They are external, but also can be internalised through 
nega�ve a�tudes and experiences of discrimina�on.  

Do we have power, as diverse people who experience 
mul�ple oppressions?

Intersec�onality is about looking at the many aspects of a persons 
iden�ty together.  This can help to acknowledge the mul�ple impact 
of barriers encountered and experienced. Its not just racial injus�ce 
plus disability discrimina�on, but rather the mul�plica�on of 
oppression.  

Claiming a disability iden�ty can be seen as an act of resistance to 
speak up against disabling barriers and injus�ce. Claiming an iden�ty 
as a ‘queer Disabled human’ not only speaks up against mul�ple 
oppressions, but also challenges the idea that we can be reduced to a 
single iden�ty. 

‘… What I like about intersectionality is 
that it helps to think about people as 
more than being 2d, as having many 
things about them …’

Independent Living
For Disabled people, Independent Living is about essen�ally, freedom.  
Freedom to choose, par�cipate and have control over the way you live 
your life.  It’s about self direc�ng yourself in the way that suits you best.  
Its not about doing everything for yourself, but rather about being the 
leader of you.  

‘… There’s a lot of planning needed to be 
able to take part in day to day activities …’

Independent living is based on some fundamental principles, or pillars 
that if available, would enable Disabled people to par�cipate in all 
aspects of society.  

These include, an accessible environment, enabling technologies and 
equipment, personal assistance, accurate informa�on, advocacy and peer 
support. 

The Conven�on on the Rights of Persons with Disabili�es (CRPD) Ar�cle 
19 is about Independent Living and being included in the community.  It 
recognises the equal right of Disabled people to be included and 
par�cipate in the community.  

It states Disabled people should be able to choose where they live, be 
supported to live independently and that community resources are 
accessible to them. 

‘… However, young disabled people are not 
included, they are not often part of the 
conversation ...’

Enabling young Disabled people through the support and assistance 
appropriate to them is a key goal of independent living.  Being able to 
access the support needed to help with day to day living ac�vi�es and 
having choice and control to manage that support is a human right.  

The Impact of Covid 19 

‘… Young Disabled people have been forgotten 
about, and Covid has reinforced this …’

Covid 19 and lockdown has had a big impact on everyone. For Disabled 
people there have been specific challenges, including the increased 
health risks, the greater need to shield, the associated isola�on, 
nego�a�ng support and adjus�ng to new communica�on methods. 

‘… I’ve been very isolated. I’ve really missed 
seeing my friends. Routines have changed, 
activities have stopped. The rules were 
confusing. The restrictions caused a lot of 
stress…’

There has been significant difficult, and a lack of clarity regarding the 
lockdown rules.  While many Disabled people have faced addi�onal 
restric�ons because of the need to shield, further isola�on has been 
caused by community based ac�vi�es having to stop. 

‘… There has been a zoom revolution, and 
people’s reactions have varied. Not having to 
travel has been positive, but getting the tech to 
work has been stressful and affected wellbeing. 
I think I still prefer face to face meetings …’

Online video mee�ngs have helped many connect, and have made 
con�nuing work possible.  The posi�ve possibility for home working, 
and online educa�on has been well made through the pandemic.  
Though this has also highlighted the digital divide and the many 
problems of access to technology that young Disabled people face.   

‘… Covid has shown a snapshot of disabled 
peoples lives, and highlighted this to non 
disabled people.  Shielding was really hard. 
There has been a lot of misunderstanding and 
lack of knowledge about shielding …’

As restric�ons were eased for some, many young Disabled needed to 
con�nue to self isolate. This appeared to be overlooked, with the li�ing 
of restric�ons being celebrated, without considera�on of those that 
weren’t able to.  

Inclusive Educa�on

Speaking up for inclusion and changes to the educa�on system is a core 
belief for ALLFIE. While Covid 19 and the lockdown brought many 
restric�ons and disrup�on, the need to con�nue to campaign for 
inclusion remains important.  

‘… Before lockdown I asked for all lectures to be 
recorded. Not everybody can hold a pen and 
take notes during lectures.   I didn’t succeed in 
making this happen, but Covid did because it put 
everyone in a similar situation.  I hope it will 
remain this way .…’

The power of working together, finding common ground, iden�fying the 
right people to raise issues with, choosing the right �me and direct ac�on 
are crucial tools for achieving change. 

‘… I campaigned for more support and 
assistance. My Mum and PA’s helped me 
write and speak up.  This helped me in my 
music course …’

Here are some examples of recent inclusive educa�on campaigns led 
by young Disabled people. 

The Claude's SEN Law - Making a New Law for Educa�on

Led by Aquayemi-Claude Garne� Akinsanya‘s personal 
experiences of educa�on and a lack of support, this 
campaign calls for the Government to conduct a review to 
inves�gate the curriculum’s approach to Special 
Educa�onal Needs. See here.

Neurodiversity Celebra�on Week 

Developed by Siena Castellon to promote and celebrate 
neurodiverse students, switching the narra�ve to be 
focused on strengths not deficits.  This includes ensuring 
that appropriate teaching resources are made available 
in learning environments.  See here. 

GSCE Bri�sh Sign Language

Led by Daniel Jillings, whose first language is Bri�sh Sign 
Language (BSL), this is a campaign to get BSL put on the 
curriculum as a GCSE.  See here. 

Future ideas for change
Based on experiences shared during the discussions, the following 
sugges�ons were made as things that could be done different in 
the future.   

More disabled people in planning and decision 
making posi�ons – ensuring lived experiences are 
well represented to inform judgements and responses. 

Less confusing, more accessible informa�on – 
all rules and guidance should be clearly and accessibly 
presented. 

A collec�ve shielding group – develop a peer 
support group to share experiences and inform policy 
responses. 

More flexibility – adap�ng and changing quickly yet 
safely, so rules are followed but everyday ac�vi�es can 
con�nue, even if in different ways. 

Be�er access to support – making sure support 
con�nues and is not cut short or restricted. 

Be�er face to face op�ons, even if they are 
socially distanced – develop guidance so like support 
groups or ac�vi�es can adjust . 

Build on the innova�on – review what has worked 
well, learn and develop op�ons for the future that 
benefit young Disabled people in learning 
environments. 

What’s Next?

From these discussions ALLFIE will be suppor�ng, par�cipants to write 
blogs, ar�cles and other resources, that will be posted on ALLFIE’s 
webpage and in other publica�ons. 

This will cover their experiences during the COVID-19 pandemic, as 
well as other things they want you to know about.

Look out for ar�cles with the #OurVoice hashtag and if you want to 
know more, please contact project lead Armineh Soorenian. 

Thanks to all that took part. In solidarity.

Sign up for ALLFIE updates here.

Support our campaign for an inclusive society here.

Many Disabled Young people have found remote learning 
isola�ng, with li�le assistance provided in terms of 
educa�onal support.  Not all Disabled Young people have 
access to laptops, internet, or both. This has meant they 
have received no learning during lockdown.

Some Disabled young people said missed out spending 
�me with their friends and learning alongside their peers.  
Returning to school a�er lockdown has been equally 
difficult, adjus�ng to the new requirements needed to 
provide a COVID safe space.

https://www.allfie.org.uk/news/briefing/our-voice-project/
https://www.allfie.org.uk/campaigns/coronavirus-covid-19-and-disabled-peoples-education/
https://www.allfie.org.uk/wp-content/uploads/2022/06/InlcusionChampionCBreportFinal120522_compressed.pdf
https://www.allfie.org.uk/wp-content/uploads/2022/06/InlcusionChampionCBreportFinal120522_compressed.pdf
https://www.allfie.org.uk/about-us/who-we-work-with/inclusion-champions/
https://www.youtube.com/playlist?list=PL5EXN7zolElDoHTTVs2JHUm40zKqcVYhr
https://www.youtube.com/playlist?list=PL5EXN7zolElDoHTTVs2JHUm40zKqcVYhr
https://youtu.be/mcTYeFqLE44
https://youtu.be/qAe1-BAHnVc
https://youtu.be/3c4IAt-PNcA
https://youtu.be/pSD0rluQA_I
https://youtu.be/bCYR_9rIX2g
https://youtu.be/3r4vZtFdtC0
https://www.youtube.com/watch?v=upT6NeBL8V0
https://www.youtube.com/watch?v=5Y1MPfhEt6s
https://www.youtube.com/watch?v=5Y1MPfhEt6s


Our website homepage received 99,581 visits 
and we also saw continued increase on areas of 
the website, for example a 19.5% increase on our 
‘What is Inclusive Education?’ definition

We were also able to increase our website 
engagement via direct contact with members and 
supporters, via regular email circulations. This 
includes 5,000+ people who engaged with our 
bi-monthly newsletter, linked to articles, booked 
events, and responded to campaign calls for 
action

HUMAN RIGHTS MADE EASY

with the

Join ALLFIE’s interactive online training workshop.  
Led by the Equality and Human Rights Commission.
*Open to all members of a Disabled People’s Organisation.
Covers:

 ; The UK’s international human rights obligations
 ; The different United Nations (UN) review processes
 ; A live demonstration of the new Human Rights Tracker

EHRC Tracker Tool
JANUARY

11
5pm - 6.30pm

Alliance for 
Inclusive

Education

Book here: https://bit.ly/32nShFQ

Key objective 4
Ensure maximum effectiveness of 
ALLFIE and its future sustainability
As the COVID-19 pandemic continued to dominate 
our headlines, A LLFIE remained cautious. We built 
on lessons learned from the previous year and 
focused on building fundraising skills and growing 
relationships to drive forward our strategy. Our 
Governance & Support Officer, Gelila Tekle-Mariam 
and Finance Officer, Dora Lam, computerised our 
finance to improve our efficiency and accessibility. 
They play a significant role in implementing measures 
around our governance and system controls.

We have secured £87,395 through consultancy, grants, donations and 
public speaking. Our income from grants is £65,183. We secured a total 
of £90,000 of grant funding for the Youth Project for three years from the 
year 2022/2023 (£30,000 each year).

We produced 25 publications including: 
- Three Inclusion Now magazines
- COVID-19 Inclusive Education guide
- Articles, blog posts and reviews
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Future Developments: 
Thanks to Trust for London, Esmée Fairburn Foundation, Paul Hamlyn Foundation, 
Runnymede Foundation and Network for Social Change for supporting ALLFIE’s work. 

Our goals for the year 2022/2023 include:
•	 Capacity building will draw on intersecting issues around poverty
•	 Expanding ‘Our Voice’ project to increase the presence of Young people
•	 Undertake research to strengthen arguments and support our policy work 
•	 Set up an inclusive education coalition and form a Disabled youth parliament group
•	 Deepen intersectionality work through evidence-based research focused on 
	 racially minoritized Disabled children and Young people, to support our capacity 
	 building and campaigns work
•	 Set up a steering group to respond to the Government SEND review
•	 Improve our website, a proven effective tool for engaging with our audience
•	 Build new relationships with organisations interested in supporting ALLFIE’s 
	 values
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We delivered and contributed to 32 workshops 
which included:
- Equality and Human Rights Commission training
on the EHRC Tracker tool 

- 5 in-person training sessions
- Our Voice webinar: Disabled Lives, Young Voices:
Our Voice Panel 

- British Institute on Human Rights on Human
Rights training

We also presented 18 speeches (an increase from 
the previous year)

https://www.allfie.org.uk/
https://www.allfie.org.uk/definitions/what-is-inclusive-education/
https://us13.campaign-archive.com/home/?u=3f381d68f2801e25b2b7cec26&id=d341fd4001
https://www.allfie.org.uk/news/inclusion-now/
https://www.allfie.org.uk/inclusion-resources/covid-19-inclusive-education-guide/
https://www.allfie.org.uk/news/blog/
https://us13.campaign-archive.com/?u=3f381d68f2801e25b2b7cec26&id=fbb1c35b88
https://www.youtube.com/watch?v=95Q5g9-Hj5g
https://www.youtube.com/watch?v=95Q5g9-Hj5g
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Inclusive Education resources Who we are
The Alliance for Inclusive Education staff 2021-2022 were:
Michelle Daley, Director
Gelila Tekle-Mariam, Governance Support Officer
Simone Aspis, Campaigns & Policy Co-ordinator
Catherine Bebbington, Communications Officer  
Saifur Valli, Operations and Digital Officer
Melody Powell, Inclusion Champions Development Worker, appointed 15.11.21 
Dora Lam, Finance Officer, appointed 25.06.21
Janet Mearns, Finance Officer, resigned 30.06.21 
Justine Jones, Inclusion Champions Development Worker, resigned 21.01.22 
Armineh Soorenian, ‘Our Voice’ Project Co-Ordinator, resigned 21.11.21

Volunteers
This year ALLFIE’s work has been supported by 16 volunteers who are working 
with us on different areas of our capacity building and campaigns work.

Council Members:
Navin Kikabhai (Chair)
Sarifa Patel (Vice Chair)
Shamim Ali (Treasurer)
Joe Whittaker
Miro Griffiths, resigned on 09.03.22
Mike Lambert, resigned on 09.03.22 
Anthony Ford
Sophia Anna Kleanthous, appointed on 24.11.21
Tasnim Hassan, appointed on 24.11.21

Independent Examiner
Burnside Chartered Accountants 
61 Queen Square
Bristol
BS1 4JZ

 COVID-19 
INCLUSIVE 

EDUCATION 
GUIDE 

April 2021

ALLFIE has co-produced this guide with help from parents of 
Disabled students and members from our Inclusion Champion 
Network to help Disabled students and their families navigate 
mainstream educa�on during the Covid-19 pandemic, as well as 
to respond to inquiries. The outbreak has provided us with a rare 
opportunity to consider what is important in inclusive educa�on. 

During lockdown, there has been a need for more contact 
between parents, schools and colleges. This has provided us with 
a real opportunity to develop stronger rela�onships between 
children, parents and educa�on staff, with posi�ve outcomes. 
We hope our guide will support these on-going good 
rela�onships, with the aim of obtaining a greater understanding 
of Disabled children and Young people’s needs and rights. 

Alliance for Inclusive Educa�on
336 Brixton Road
London SW9 7AA
Tel: 020 7737 6030
Email: info@allfie.org.uk 
Website: www.allfie.org.uk

A company limited by 
guarantee 
Company No. 5988026
Charity No. 1124424

Thank you to our funders City 
Bridge Trust and Esmee 
Fairbairn Founda�on.

We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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Our Voice

A COVID-19 na�onal par�cipa�on project, to 
amplify Disabled Young people’s voices, and 
address erasure of their educa�on experiences.

Our voice 
Support for Disabled peoples independent living needs and control 
over what support remains has decreased during the pandemic. 

ALLFIE feels that this has increased the levels of Disabled Young 
people’s isola�on. 

During March, April and May 2021, ALLFIE facilitated a number of 
discussions groups with Young people, aged between 16 and 25, to 
share their experiences of the pandemic.  

This document presents a summary of the discussions, experiences 
shared, posi�ons asserted and future ideas for change. 

Iden�ty and Intersec�onality

Independent Living 

Inclusive Educa�on

The Impact of Covid 19

Future Ideas for Change

Iden�ty and Intersec�onality
Who are we? 

Iden�ty is something to be both claimed personally and shared within 
a community of interest. It includes the labels we take for ourselves, 
as well as those given to us by others.  We cra� aspects of our iden�ty 
through our lived experiences, choices and preferences. As well as 
being shaped through the way we are perceived, assump�ons made 
about us, and the barriers we face as we a�empt to par�cipate in 
society. 

‘… I am a Disabled human …’ 

Iden�ty cannot be reduced to a single thing, and yet o�en it is.  While 
people live lives with mul�ple iden��es, through an equality lens we 
tend to see merely nine. That is; age disability, gender, 
marriage/partnership, pregnancy/maternity, religion and sex. 

Are we, as Disabled people, oppressed? 

Yes – but how we answer that is not always straigh�orward. The 
oppression experienced by disabled people comes from ideas and 
values about ‘ability’.  Disabled people experience barriers through 
inaccessible systems and structures.  

‘… I avoid going out, because of 
the hassle and stress of it all …’

The disability iden�ty is o�en misread and misunderstood. Disabled 
people o�en have assump�ons made about then as to what they 
can or cant do, what they can achieve or where they should be able 
to go. 

The Social Model of Disability says that people are Disabled 
by the social barriers they experience going about their 
daily lives.  People are disabled by the barriers they 
experience, not their diverse bodies or minds.  

‘… People think because you are Disabled 
you cant have romantic feelings …’

Barriers can be physical, psychological, organisa�onal and 
ins�tu�onal. They are external, but also can be internalised through 
nega�ve a�tudes and experiences of discrimina�on.  

Do we have power, as diverse people who experience 
mul�ple oppressions?

Intersec�onality is about looking at the many aspects of a persons 
iden�ty together.  This can help to acknowledge the mul�ple impact 
of barriers encountered and experienced. Its not just racial injus�ce 
plus disability discrimina�on, but rather the mul�plica�on of 
oppression.  

Claiming a disability iden�ty can be seen as an act of resistance to 
speak up against disabling barriers and injus�ce. Claiming an iden�ty 
as a ‘queer Disabled human’ not only speaks up against mul�ple 
oppressions, but also challenges the idea that we can be reduced to a 
single iden�ty. 

‘… What I like about intersectionality is 
that it helps to think about people as 
more than being 2d, as having many 
things about them …’

Independent Living
For Disabled people, Independent Living is about essen�ally, freedom.  
Freedom to choose, par�cipate and have control over the way you live 
your life.  It’s about self direc�ng yourself in the way that suits you best.  
Its not about doing everything for yourself, but rather about being the 
leader of you.  

‘… There’s a lot of planning needed to be 
able to take part in day to day activities …’

Independent living is based on some fundamental principles, or pillars 
that if available, would enable Disabled people to par�cipate in all 
aspects of society.  

These include, an accessible environment, enabling technologies and 
equipment, personal assistance, accurate informa�on, advocacy and peer 
support. 

The Conven�on on the Rights of Persons with Disabili�es (CRPD) Ar�cle 
19 is about Independent Living and being included in the community.  It 
recognises the equal right of Disabled people to be included and 
par�cipate in the community.  

It states Disabled people should be able to choose where they live, be 
supported to live independently and that community resources are 
accessible to them. 

‘… However, young disabled people are not 
included, they are not often part of the 
conversation ...’

Enabling young Disabled people through the support and assistance 
appropriate to them is a key goal of independent living.  Being able to 
access the support needed to help with day to day living ac�vi�es and 
having choice and control to manage that support is a human right.  

The Impact of Covid 19 

‘… Young Disabled people have been forgotten 
about, and Covid has reinforced this …’

Covid 19 and lockdown has had a big impact on everyone. For Disabled 
people there have been specific challenges, including the increased 
health risks, the greater need to shield, the associated isola�on, 
nego�a�ng support and adjus�ng to new communica�on methods. 

‘… I’ve been very isolated. I’ve really missed 
seeing my friends. Routines have changed, 
activities have stopped. The rules were 
confusing. The restrictions caused a lot of 
stress…’

There has been significant difficult, and a lack of clarity regarding the 
lockdown rules.  While many Disabled people have faced addi�onal 
restric�ons because of the need to shield, further isola�on has been 
caused by community based ac�vi�es having to stop. 

‘… There has been a zoom revolution, and 
people’s reactions have varied. Not having to 
travel has been positive, but getting the tech to 
work has been stressful and affected wellbeing. 
I think I still prefer face to face meetings …’

Online video mee�ngs have helped many connect, and have made 
con�nuing work possible.  The posi�ve possibility for home working, 
and online educa�on has been well made through the pandemic.  
Though this has also highlighted the digital divide and the many 
problems of access to technology that young Disabled people face.   

‘… Covid has shown a snapshot of disabled 
peoples lives, and highlighted this to non 
disabled people.  Shielding was really hard. 
There has been a lot of misunderstanding and 
lack of knowledge about shielding …’

As restric�ons were eased for some, many young Disabled needed to 
con�nue to self isolate. This appeared to be overlooked, with the li�ing 
of restric�ons being celebrated, without considera�on of those that 
weren’t able to.  

Inclusive Educa�on

Speaking up for inclusion and changes to the educa�on system is a core 
belief for ALLFIE. While Covid 19 and the lockdown brought many 
restric�ons and disrup�on, the need to con�nue to campaign for 
inclusion remains important.  

‘… Before lockdown I asked for all lectures to be 
recorded. Not everybody can hold a pen and 
take notes during lectures.   I didn’t succeed in 
making this happen, but Covid did because it put 
everyone in a similar situation.  I hope it will 
remain this way .…’

The power of working together, finding common ground, iden�fying the 
right people to raise issues with, choosing the right �me and direct ac�on 
are crucial tools for achieving change. 

‘… I campaigned for more support and 
assistance. My Mum and PA’s helped me 
write and speak up.  This helped me in my 
music course …’

Here are some examples of recent inclusive educa�on campaigns led 
by young Disabled people. 

The Claude's SEN Law - Making a New Law for Educa�on

Led by Aquayemi-Claude Garne� Akinsanya‘s personal 
experiences of educa�on and a lack of support, this 
campaign calls for the Government to conduct a review to 
inves�gate the curriculum’s approach to Special 
Educa�onal Needs. See here.

Neurodiversity Celebra�on Week 

Developed by Siena Castellon to promote and celebrate 
neurodiverse students, switching the narra�ve to be 
focused on strengths not deficits.  This includes ensuring 
that appropriate teaching resources are made available 
in learning environments.  See here. 

GSCE Bri�sh Sign Language

Led by Daniel Jillings, whose first language is Bri�sh Sign 
Language (BSL), this is a campaign to get BSL put on the 
curriculum as a GCSE.  See here. 

Future ideas for change
Based on experiences shared during the discussions, the following 
sugges�ons were made as things that could be done different in 
the future.   

More disabled people in planning and decision 
making posi�ons – ensuring lived experiences are 
well represented to inform judgements and responses. 

Less confusing, more accessible informa�on – 
all rules and guidance should be clearly and accessibly 
presented. 

A collec�ve shielding group – develop a peer 
support group to share experiences and inform policy 
responses. 

More flexibility – adap�ng and changing quickly yet 
safely, so rules are followed but everyday ac�vi�es can 
con�nue, even if in different ways. 

Be�er access to support – making sure support 
con�nues and is not cut short or restricted. 

Be�er face to face op�ons, even if they are 
socially distanced – develop guidance so like support 
groups or ac�vi�es can adjust . 

Build on the innova�on – review what has worked 
well, learn and develop op�ons for the future that 
benefit young Disabled people in learning 
environments. 

What’s Next?

From these discussions ALLFIE will be suppor�ng, par�cipants to write 
blogs, ar�cles and other resources, that will be posted on ALLFIE’s 
webpage and in other publica�ons. 

This will cover their experiences during the COVID-19 pandemic, as 
well as other things they want you to know about.

Look out for ar�cles with the #OurVoice hashtag and if you want to 
know more, please contact project lead Armineh Soorenian. 

Thanks to all that took part. In solidarity.

Sign up for ALLFIE updates here.

Support our campaign for an inclusive society here.

Many Disabled Young people have found remote learning 
isola�ng, with li�le assistance provided in terms of 
educa�onal support.  Not all Disabled Young people have 
access to laptops, internet, or both. This has meant they 
have received no learning during lockdown.

Some Disabled young people said missed out spending 
�me with their friends and learning alongside their peers.  
Returning to school a�er lockdown has been equally 
difficult, adjus�ng to the new requirements needed to 
provide a COVID safe space.

Inclusive Educa�on, 
Disabled Peoples 

Organisa�ons and 
Capacity Building 

for Change.

ALLFIE, Spring 2022.

Overview

This report provides some reflec�ons from an Inclusion 
Champion project funded by the City Bridge Trust.  This 
supported ALLFIE to successfully host the Inclusion 
Champion Network (ICN) made up of 18 London-based 
DPO’s, working with young people and their families, Local 
Authori�es and other young people’s services.

The focus was to facilitate work around inclusive educa�on 
and to capacity build DPOs to be�er engage with young 
Disabled people.  

Based on our work, this document will offer here some 
sugges�ons to other DPOs considering shared capacity 
building and campaign work that is about inclusive 
educa�on and involvement of young Disabled people as 
assets.   

This includes both a structure for planning social change 
ac�vi�es, along with links to learning resources produced as 
part of this project. 

At the end of this document we also note some ideas for 
future work that we feel will help us work together with 
DPOs and young Disabled people to achieve inclusive 
educa�on.   
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Introduc�on

Disabled Peoples Organisa�ons 
(DPOs) are unique collec�ves 
that provide both peer support 
services and collec�ve ac�on.  

We demonstrate solidarity in 
our drive for inclusion, and 
connect communi�es to bring 
together different experiences  
and individuals within the 
Disabled people’s movement. 

They represent, both at the 
same �me, a social change 
movement and a vibrant 
community sector. 

While in recent years some 
progress has been made in 
inclusive educa�on, there is 
s�ll a way to go.  

Inclusive educa�on is a human 
right, as set out in Ar�cle 24 of 
the UN Conven�on on the 
Rights of Persons with 
Disabili�es. 

Being included in society is the 

key to Disabled people being 
embraced as equal ci�zens. 

Non-Disabled people need to 
grow up, to learn, play and 
work with Disabled people as 
friends, classmates and family 
members. 

Though Disabled young people 
and children have some 
protec�ons and rights to 
inclusive educa�on, these do 
not currently work as they 
should.   

The Alliance for Inclusive 
Educa�on (ALLFIE) want 
Disabled People’s 
Organisa�ons to be part of the 
campaign for the right of all 
Disabled people to be fully 
included in mainstream 
educa�on, not segregated 
from our peers, our friends, 
our families, our communi�es. 

ALLFIE’s vision is a fully 
inclusive educa�on system 

that welcomes all with the 
ul�mate goal of ending all forms of 
segregated educa�on for disabled 
pupils and students.  

ALLFIE believes that DPOs can play 
an important role in achieving 
inclusive educa�on by increasing 
involvement with young Disabled 
people and children in the 
movement. 

Based on the learning and 
reflec�ons of the City Bridge Trust 
project this document presents 
some informa�on about Disabled 
Peoples Organisa�ons, inclusive 
educa�on and capacity building for 
change.   

This includes an approach to 
planning and organising for 
change, as well as a number of 
links to materials produced as part 
of this project. 

It sets out how to involve the right 
people, how to plan ac�ons and 
campaigns and links to wider 

issues by recognising the 
intersect of ableism, racism, 
sexism and classism.   

A number of ideas for future 
work are also recommended.   

Disabled Peoples Organisa�ons (DPOs)

Disabled Peoples Organisa�ons 
(DPOs) are run and controlled by 
Disabled people, focused on 
equality and human rights. They 
work to support Disabled people 
to achieve inclusion.  

A  DPO  can be defined as  an  
organisa�on  whose cons�tu�on  
requires  it  to  have  a  
membership  and  managing  
board  with  a  majority  of 
Disabled  people. It’s objec�ves 
will be the  rights  and  equality  
of  disabled  people. DPOs 
subscribe  to  the  social  model  
of  Disability  and  are  
commi�ed  to  the  human  
rights of  Disabled  people.  DPOs  
work  for  the  empowerment  of  
Disabled  people  either  
implicitly or  explicitly. 

DPOs, have grown and 
developed since the 1970s. They  
are unique social change 
organisa�ons focused on issues 
relevant to Disabled people 
through the use of a range of 
ac�vi�es.  In the 1980s the first 

UK Centres for Independent 
Living (CILs) were established in 
Hampshire, Derbyshire and 
Greenwich. 

Run and controlled by Disabled 
people, CILs are based on a 
number of principles that if 
available to Disabled people 
enable self-determina�on and 
personal autonomy, so as to be 
able to par�cipate equally.

These include, having access to 
accessible informa�on, advocacy, 
adequate housing, PA support, 
equipment, transport etc. 

The key point is that unless 
Disabled people are involved in 
decisions and policies about 

their lives, nothing changes.

The  UK  has  an  ever 
increasing  number  of  
voluntary  sector  
organisa�ons,  ranging from  
small  community  groups  to  
interna�onal  chari�es  with  
bases  in  many  countries. 
DPOs  represent  an important 
movement within  this  sector. 
Despite this, their  impact  has  
been  huge,  furthering  a  
radical social  policy  agenda  
and  redefining  meanings  of  
social  care,  health, 
independent  living  and 
inclusion.   

The added value of DPOs 
comes through the leadership 
that emerges from Disabled 
people coming together, 
sharing experiences and 
developing prac�ces of 
inclusion. 

This facilitates a unique 
organisa�onal culture that 
embraces and values the voices 

and experiences of Disabled 
people from the perspec�ve 
of equality and dignity, rather 
than that of personal and 
medical tragedy.

For a recent view on DPOs 
see the report 
‘Understanding the needs of 
DDPOs in England’.  This 
provides informa�on from 
100+ DPOs about current 
issues and what is needed to 
strengthen the capacity to 
tackle the deepening 
structural inequali�es faced 
by Disabled people in a post 
covid world.

Inclusive Educa�on

The right to inclusive 
educa�on is set out in Ar�cle 
24 of the UN Conven�on on 
the Rights of Persons with 
Disabili�es and Sustainable 
Development Goals, Target 4.  

The inclusion of young 
Disabled people and children 
is key to them being 
embraced as equal ci�zens as 
they become adults.  

There are a number of 
concerns about UK educa�on 
and equality legisla�on not 
following the rules on the 
interna�onal agendas, and 
how segregated educa�on 
occurs in prac�ce today.

ALFFIE’s current campaigning 
work is focused on the 
government’s an�-inclusive 
educa�on reforms, which are 
proving to be disastrous and 
harmful for Disabled pupils’ 
and students’ right to 
inclusive educa�on in 
mainstream educa�on 

se�ngs. 

Local authori�es are taking 
funds from mainstream 
schools to promote, create 
and pay for expensive 
segregated educa�on 
placements, reducing the 
capacity of mainstream 
schools to welcome a wide 
range of pupils and students 
from different backgrounds.

An increasing focus on 
academic a�ainment in public 
exam though league 
performance tables, puts 
considerable pressure on 
schools, colleges and 
universi�es to standardise 
learning and assessment 
prac�ce.  

For Disabled people with 
diverse learning styles, the 
accessibility of educa�on 
se�ngs is a concern as there 
is now greater segrega�on 
and exclusion of Disabled 
pupils and students from 
mainstream educa�on. 

The Alliance for Inclusive 
Educa�on (ALLFIE) is keen to 
support Disabled People’s 
Organisa�ons to be part of 
the campaign for the right of 
all Disabled people to be fully 
included in mainstream 
educa�onal se�ngs and 
learning.  

It supports educa�onal and 
learning se�ngs that do not 
segregate us from our peers, 
our friends, our families and 
our communi�es.  

DPOs in local communi�es 
are well placed to support 
young Disabled people and 
children.

Capacity building and 
building capacity for change

Capacity building and building 
capacity for change are 
development ac�vi�es, sets of 
resources, or forms of 
assistance provided to 
organisa�ons in order to help 
them improve their 
effec�veness and boost 
performance. 

This usually focuses on 
management, leadership and 
governance, and organisa�onal 
systems, but equally can be 
about developing campaigns, 
se�ng goals and working to 
achieve those, as we have seen 
in the #MeToo and Ex�nc�on 
Rebellion movement.  

Based on our work on the 
Inclusion Champion Project, 
below we set out some ideas 
about how we think DPOs can 
engage with young Disabled 
people on the issue of inclusive 
educa�on.  

The ICN involved exploring how 
to involve the right people, 
planning for ac�on, connec�ng 
to wider networks, crea�ng 
resources and ideas, and being 
influencers for change.  

Involving the right people - It is 
important to remember also 
that it is people that make 
change happen. To organise 
and bring about the change 
you want it is useful to involve 
different types of insights and 
experiences.  

This includes centring people 
with lived experience of 
intersec�onality , people with 
ideas, and people with power 

and influence.  

Some�mes you may find 
people hold these experiences 
and insights at the same �me, 
some�mes only one or two.

Addi�onally, people may not 
be able to be open with their 
experiences or may not 
recognise how valid their 
exper�se is.

The following illustrates how 
this might be applied to the 
campaign for Inclusive 
Educa�on. 

Lived experience – Disabled 
young people and children who 
are (or have) experienced 
segrega�on in school or 
college. This might be as a 
result of being placed in a 
special school, or being 
excluded as a result of not 

being able to a�end some 
lessons within mainstream 
educa�on.

It may also be to do with 
not being able to access 
learning materials or 
socialise with peers because 
of a lack of accessibility in 
the learning ac�vity or 
environment.   

Ideas for change – Disabled 
people, supporters or allies 
with knowledge about the 
social model, 
intersec�onality, human 
rights and specifically ar�cle 
24 of the UNCRDP.  Applying 
these ideas, in an accessible 
and meaningful way and 
facilita�ng those with lived 
experiences to imagine 
alterna�ves.

Power and influence –
Those in influen�al or 
decision making roles who 
can help to realise and make 
alterna�ves happen.  This 
might be those who can 
ar�culate the need for 
change, persuading others 
of the unques�onable 
ra�onale and moral 
argument. Or it can be 
those who have decision 
making powers and who can 
allocate resources, change 
structures and reorganise 
policy and prac�se.  

Planning for ac�on - 
Understanding what the 
problem is, being clear 
about how and why it can 
be different, and knowing 
what needs to be done in 
order for it to happen, is key 
to achieving change.  The 
following maps out some 
steps, poses some key 

ques�ons, and gives some 
useful links for DPOs to 
consider when planning and 
organising ac�ons about 
inclusive educa�on.      

Principles – Building an 
understanding, by centring 
the lived experience of 
segregated educa�on and 
the arguments against it, is 
crucial in developing 
campaigns that look to 
change it.   

What is the impact on 
people? What harm does it 
do? Why is it wrong?

Here is a guide to the 
UNCRPD 
(h�ps://youtu.be/T6AKWrO
mmTY).

Here is a introduc�on to the 
social model of disability in 
the context of inclusive 
educa�on 
(h�ps://youtu.be/LKz1S964
uP0)

Prepara�on – With a clear 
idea about what’s wrong, 
and why it should be 
different, change and 
aspects of it can be 
imagined and ar�culated.  

This does not need to be in 
detail, rather it can be a 
shared descrip�on of  the 
des�na�on. Change can be 
both big and small, local 
and global, for an individual 
or a wider group.  

It can be about access in a 
school, access ge�ng to a a 
school or the standardised 
delivery and assessment of 
learning.       

What is wrong? What 
needs to change? How can 
it be different?
Here is an overview of 
inclusive educa�on 
(h�ps://youtu.be/Dd-xJusv
URY) and an account of how 
inclusion can be achieved in 
a school 
(h�ps://www.allfie.org.uk/i
nclusion-resources/video-in
clusion-at-eastlea)

Ac�on – Iden�fying how 
change could be made and 
framing the message clearly 
for your audience is 
important.  

Knowing what drives and 
mo�vates them, and using 
this to plan an ac�on, can 
help it be successful. 

Campaigning ac�ons can be 
brief or lengthy, they can be a 
posted le�er that spells out 
what you want, a pe��on of 
many, or a demo with 
placards in the street.          

What are we asking for? 
What exactly do we want? 
Who needs to hear what we 
are saying? How do we make 
them act? 

See here for the ‘Educate 
Don’t Segregate’ and other 
campaigns by ALLFIE 
(h�ps://www.allfie.org.uk/ca
mpaigns/).

Being local and global - 
Recognising the 
intersec�onality of Disabled 
people and how their 
organisa�ons are connected 
to wider communi�es across 
the globe is important for 
several reasons. 

Knowing that you are not 
alone, that you are part of a 
community that shares your 
experiences of barriers and 
struggle, and that has a 
passion for an inclusive future 
brings strength.   

The connec�ons come from 
sharing experiences, sharing 
informa�on and knowledge 
with local peers about human 
rights and the resistance that 
is occurring elsewhere.

Being local validates shared 
experiences of barriers and 
exclusion.  It also helps to 
build the communi�es for an 
inclusive world. 

Using the lens of human 
rights to recognise how social 
change is both possible and 
probable for disabled people 
and their organisa�on can be 
big mo�vator in the campaign 
for inclusive educa�on.  

Here is some  for informa�on 
about the ‘European 
Conven�on on Human Rights’ 
and its relevance to inclusive 
educa�on  
(h�ps://youtu.be/Y8hRnzc2q
bU).

Recommenda�ons.

Based on our work, and the 
feedback of those we 
engaged with, we present the 
following as ideas for future 
work.  

This we believe will assist 
DPOs to engage with young 
Disabled people,  to ensure 
their voice is embedded 
within their work.  

In turn this will help further 
the campaign for inclusive 
educa�on, and bring an end 
to the circumstances that 
con�nue to exclude many 
young Disabled people and 
children from experiencing 
inclusive educa�on.

Develop a young Disabled 
people and children’s 
network – create regular 
opportuni�es to provide 
updates and learning on 
human rights, Disabled 
people’s movement issues 
and social change.  Recognise 
young people as assets, so 
that they can develop as 
leaders and ini�ate and run 
successful social change 
campaigns.

Create opportuni�es for 
DPOs and young Disabled 
people and children to work 
together – build a�endance 
at the Inclusion Champion 
Network of DPOs across 
England. Support young 
people and DPOs to develop 
local ac�vi�es and ac�on.   

Iden�fy current gaps in peer 
support and advocacy for 
young Disabled people and 
children - review 
commissioning ac�vity of 
these services to explore the  
current and future roles of 
DPOs. 

Give some space to Disabled 
young people and children to 
become leaders – profile 
current issues about 
intersec�onal iden��es, 
exploring dis�nct and shared 
areas of oppression and 
opportunity, across race, sex, 
gender, faith, culture, 
Disability and other areas. 

Summary.

This report summarises some 
key reflec�ons and points of 
learning from the Inclusion 
Champion project funded by 
the City Bridge Trust.  

Through this we were able to 
work with Disabled Peoples 
Organisa�ons (DPOs) and 
young Disabled people.  

This enabled us to be�er 
understand some of the issues 
preven�ng them from engaging 
more ac�vely on work about 
inclusive educa�on.  

Many DPOs want to work with 
young people, but o�en are 
not able to create the 
opportuni�es to do so.  

ALLFIEs inclusion champion 
work has shown how this is 
possible, and what benefits it 
can offer to social change work 
in this area.   

Based on this work we offer 
here some sugges�ons to DPOs 
when considering capacity 
building and campaign work 
that is about inclusive 
educa�on and looks to involve 
young Disabled people.   

This includes both a structure 
for planning social change 
ac�vi�es and links to learning 
resources produced as part of 
this project. 

Connect intergenera�onally 
-  create opportuni�es for 
dialogue between old and 
young experiences within 
the Disabled people 
movement, exploring 
previous challenges and 
successes, as well as 
developing a future 
manifesto.  

'

https://www.allfie.org.uk/resources/
http://www.allfie.org.uk/news/inclusion-now/
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Statement of Financial Activities (incorporating the Income and Expenditure Account) 
For the year ended March 31st 2022

Expenditure (£162,179)

Income (£260,103)

Income and Expenditure 2021/22Our Finances

Donations, grants and legacies

Membership fees
Training and 

consultancy fees
Acces to Work

Income (£102,804)

Direct

Staffing

Support

2022
Unrestricted

Funds
£

2022
Restricted

Funds
£

2022
Total

Funds
£

2021
Total

Funds
£

Income
Donations, grants and 
legacies

1,045 65, 183 66, 228 212,353

Other income 36,576 - 36,549 13,684

Total Income 37,621 65,183 102,804 226,037

Total Expenditure 
Charitable activities, 
capacity building and 
campaigning 31,074 131,105 162,179 207,918

Net income (expenditure) 6,547 65,922 59,375 18,119

Reconciliation of funds

Total funds brought forward 93,133 115,848 208,981 190,862

Total funds carried forward 99,680 49,926 149,606 208,981

Thank you to our funders for their support:



22 23

Annex
ALLFIE remains committed to our vision for an inclusive education, to move towards 
an inclusive society for all. We know that our goal can only be achieved through the 
support and dedication of stakeholders, allies, partners, donors and funders. During 
the year, you have supported ALLFIE to continue to raise our profile, engage new 
voices and strengthen our campaign to tackle disability inequality in education.  

Our Purposes and Activities
The objectives of the charity are to advance for the public benefit, irrespective of 
(physical, sensory, intellectual or emotional) impairment, age, gender, race, belief/
religion, sexuality, social status, transgender, and any other protected characteristic, 
the ending of segregation of Disabled learners and those categorised as having 
‘special educational needs’ from the mainstream education system in the UK 
(and the right to the education and inclusion of all learners within fully resourced 
mainstream educational settings). 

The main activity of the charity continues to be lobbying for changes to legislation, 
policy and practices that discriminate against Disabled learners, including those 
with SEN labels, and that prevent inclusion. This involves campaigning work, 
capacity building with individuals and groups to create change at a grassroots level, 
training and information sharing work, fundraising for the core budget and engaging 
in new projects.

REPORT OF THE COUNCIL 

Alliance for Inclusive Education Council members (who are trustees for the purposes 
of charity law) present their report along with the financial statements of the charity 
for the year ending 31st March 2022. This report also constitutes a Directors’ report 
as required by the Companies Act 2006 and has been prepared taking advantage 
of the exemptions conferred by Part 15 of this Act. (clarify)

The financial statements comply with the Charities Act 2011, the Companies Act 
2006, the Memorandum & Articles of Association, and Accounting and Reporting 
by Charities: Statement of Recommended Practice applicable to charities preparing 
their accounts in accordance with the Financial Reporting Standard applicable in 
the UK and Republic of Ireland (FRS 102) (effective 1 January 2015). The company 
has taken advantage of the exemption to not have to prepare a strategic report in 
accordance with “The Companies Act 2006 (Strategic Report and Directors’ Report) 
Regulations 2013”.

Public benefit 
The Charities Commission in its ‘Charities and Public Benefit’ guidance requires that 
two key principles be met in order to show that an organisation’s aims are for the 
public benefit: first, there must be an identifiable benefit and second, the benefit 
must be to the public or a section of the public. The Trustees confirm that they have 
referred to the Charities Commission’s general guidance on public benefit when 
reviewing the Charity’s Aims and Objectives.

Financial Review  
The financial statements show that ALLFIE had net expenditure for the year of 
£59,375. On the 31st March 2022 the charity had total funds of £149,606, of which 
£49,926 were restricted funds and £99,680 unrestricted funds.

The trustees can confirm that the assets of the company are available and adequate 
to fulfil the obligations of the company.

Principal Funding Sources 
For the year 2021/2022 ALLFIE’s work received support from City Bridge Trust, 
Esmée Fairburn Foundation, Disability Action NET, Centre for Knowledge Equity and 
Disabled Student Allowance Quality Assurance Group (DSA QAG). 

We are continuing to build capacity and skills to support our fundraising to secure 
longer term funding and create sustainability for ALLFIE’s work so that we can continue 
to work towards social justice and change in the law for inclusive education within 
mainstream settings for all Disabled people.

Risk Management 
The trustees have considered the possible major risks to the company and have 
established systems to mitigate these risks.

Reserves Policy 
ALLFIE is committed to monitoring our finances to ensure they reflect our current 
financial situation, the trustees have adjusted the ‘Reserves Policy’ to hold 
unrestricted free reserves (unrestricted reserves that are not designated held as 
net current assets) equivalent to between four- and six-months’ total expenditure, to 
guard against unexpected events and loss of funding. This will allow the charity an 
increased period of time to respond and seek alternative funding and will help it to 
continue its activities and maintain its solvency during this period. 



24 25

Using total expenditure to calculate free reserves reflects that the charity’s main 
activities are funded by restricted grants.

Based on 2021/22 expenditure gives a free reserve target of between £54,000 and 
£81,000. At £82,792, the unrestricted free reserves are on target.

STRUCTURE, GOVERNANCE AND MANAGEMENT 
 
Governing document 
The Alliance for Inclusive Education is incorporated as a company limited by 
guarantee. The governing document is the Memorandum and Articles of Association. 
The Alliance for Inclusive Education is also a registered charity.
 
Recruitment and Appointment of Trustees 
We are delighted that Disabled people remain a majority within the membership of 
the Council and as part of our recruitment policy we continue to seek new members 
who reflect a diverse community.

The commitment to Disabled people remaining in the leadership of ALLFIE is 
reflected in the company’s governing document which states that the membership 
of the Council is required to maintain the ratio of Disabled to non-disabled staff and 
Trustees at 60:40.

Under the requirements of the Memorandum and Articles of Association, Council 
members are elected for a period of three years after which they must be re-elected 
at the next AGM. The Council can elect to co-opt new members who will then be 
elected to full Council membership at the following AGM.

Trustee Induction and Training  
As part of induction procedures ALLFIE invites proposed trustees to trustee board 
meetings, and to informal discussions about their interest and possible contribution. 
Once formally elected the new trustee is provided with an ‘induction pack’ which 
includes an audit skill check that documents the skills and experiences they bring 
to the charity. The pack also includes a form for information about any access 
requirements.

Organisational structure  
The charity is under the overall control and direction of the Trustee Board who meet 
approximately every six weeks. Trustees delegate the day-to-day running of the 
company to the Director. The current Director is Michelle Daley.

Related parties  
The Alliance for Inclusive Education has a history of working collaboratively to 
achieve its objectives with individuals and groups, from Disabled people, families, 
educational staff, national and international groups, officials and local authority staff to 
individuals in public office. ALLFIE is a national organisation and works in partnership 
on decision and policy makers, developing resources, transforming attitudes and 
disseminating knowledge.

ALLFIE will continue to seek to work with existing and new partners that share the 
same principles of inclusive education. Our definition of inclusive education is based 
on ALLFIE’s seven principles which evolved after considerable discussion with 
members and partners.

Our seven principles 

1.	 Diversity enriches and strengthens all communities
2.	 All learners’ different learning styles and achievements are equally valued, 	
	 respected and celebrated by society  
3.	 All learners are enabled to fulfil their potential by taking into account 		
	 individual requirements and needs 
4.	 Support is guaranteed and fully resourced across the whole learning 		
	 experience 
5.	 All learners need friendship and support from people their own age 
6.	 All children and young people are educated together as equals in their 		
	 local communities 
7.	 Inclusive education is incompatible with segregated provision both within 	
	 and outside mainstream education 
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REFERENCE AND ADMINISTRATIVE INFORMATION 

Charity name	  
Alliance for Inclusive Education 
Charity number: 1124424 
Company number: 5988026 

Office and operational address 
336 Brixton Road 
London 
SW9 7AA 

Bankers 
Lloyds Bank plc 
125 Balham High Road 
London SW12 9AT 

CAF Bank Ltd 
25 Kings Hill Avenue 
West Malling 
Kent ME19 4JQ 
 

TRUSTEES’ RESPONSIBILITIES 
 
The charity trustees (who are also the directors of Alliance for Inclusive Education for 
the purposes of company law) are responsible for preparing a trustees’ annual report 
and financial statements in accordance with applicable law and United Kingdom 
Accounting Standards (United Kingdom Generally Accepted Accounting Practice). 

Company law requires the charity trustees to prepare financial statements for 
each year which give a true and fair view of the state of affairs of the charity and 
of the incoming resources and application of resources, including the income and 
expenditure, of the charity for that period. In preparing the financial statements, the 
trustees are required to:

•	 Select suitable accounting policies and then apply them consistently; 
•	 Observe the methods and principles in the charities SORP; 
•	 Make judgements and estimates that are reasonable and prudent; 
•	 State whether applicable UK accounting standards have been followed, 		
	 subject to any material departures disclosed and explained in the financial 	
	 statements; 
•	 Prepare financial statements on the going concern basis unless it is 		
	 inappropriate to presume that the organisation will continue its activities. 

The trustees are responsible for keeping proper accounting records that disclose 
with reasonable accuracy at any time the financial position of the charity and to enable 
them to ensure that the financial statements comply with the Companies Act 2006. 
They are also responsible for safeguarding the assets of the charity and hence taking 
reasonable steps for the prevention and detection of fraud and other irregularities. 

The trustees are responsible for the maintenance and integrity of the corporate and 
financial information included on the charitable company’s website. Legislation in the 
United Kingdom governing the preparation and dissemination of financial statements 
may differ from legislation in other jurisdictions.

Statement as to disclosure to our independent examiner  
In so far as the trustees are aware at the time of approving our trustees’ annual report: 
There is no relevant information, being information needed by the independent 
examiner in connection with preparing their report, of which the independent examiner 
is unaware, and as the trustees of the charity we have taken all steps that ought to 
have been taken in order to make ourselves aware of any relevant audit information 
and to establish that the charity’s independent examiner is aware of that information.

Approved by the Council on 1 November 2022 and signed on its behalf by: 
 
Navin Kikabhai, Chair 

1 November 2022
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