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ALLFIE has co-produced this guide with help from parents of 
Disabled students and members from our Inclusion Champion 
Network to help Disabled students and their families navigate 
mainstream educa�on during the Covid-19 pandemic, as well as 
to respond to inquiries. The outbreak has provided us with a rare 
opportunity to consider what is important in inclusive educa�on. 

During lockdown, there has been a need for more contact 
between parents, schools and colleges. This has provided us with 
a real opportunity to develop stronger rela�onships between 
children, parents and educa�on staff, with posi�ve outcomes. 
We hope our guide will support these on-going good 
rela�onships, with the aim of obtaining a greater understanding 
of Disabled children and Young people’s needs and rights. 

Alliance for Inclusive Educa�on
336 Brixton Road
London SW9 7AA
Tel: 020 7737 6030
Email: info@allfie.org.uk 
Website: www.allfie.org.uk

A company limited by 
guarantee 
Company No. 5988026
Charity No. 1124424

Thank you to our funders City 
Bridge Trust and Esmee 
Fairbairn Founda�on.

We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s 
Survey Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences
7. Qualifica�on assessments
8. Comba�ng social isola�on
9. Funding sources

1. The Social Model of Disability and inclusive
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to 
inclusive educa�on. This has been underpinned by the core principles 
of the Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found 
on the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014 and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power 
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health 
and Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake
tasks usually undertaken by a physiotherapist

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test
result (even if they are not showing any signs of unwellness)
to come into school to support a par�cular Disabled pupil or
student

• Expec�ng in-person support if the Disabled child has a
Covid-19 posi�ve test result (even if they are not showing any
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me guaranteed 
throughout the week. As a result, the Department 
for Educa�on published guidance sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for 
parents and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or
students for whom a�ending an on-site school or campus
environment is having a nega�ve impact on their learning

• Providing clear face coverings that allow teachers and Deaf
pupils/students, as well as their peer group, to see each other’s
lips to facilitate communica�on

• Allowing Disabled pupils/ students to benefit from on-site
learning if they find remote educa�on an unsuitable subs�tute

For more informa�on about the Equality Act and 
disability-related discrimina�on in educa�on visit IPESIA 
and for informa�on on reasonable adjustments, click here. 

Do: 
• Keep up to date with the status of the CFA 2014

• Use the Special Educa�onal Needs and Disability Tribunal 
service to u�lise appeals, media�on and county courts to secure 
SEND  provision and mainstream school/further educa�on 
placements

• Seek advice if schools and local authori�es are s�ll sugges�ng 
any changes to the EHCP arrangements, be they the assessments 
or plans themselves, or have failed to arrange the SEND provision 
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. 
FLARE's Top Tips for Professionals can help to make mee�ngs 
inclusive for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local
authority and school/college

• Ensure you have specifically asked for the provision to be made
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here. 

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning
• Learning support
• Assessment arrangements
• Comba�ng social isola�on
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and
college

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at
home

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including
ven�la�on and sea�ng plans

• Access to relevant facili�es

• School or college transport availability

• Staff arrangements, including cover for those who are
self-isola�ng

• The impact of the unpredictability of another Covid-19
outbreak

• In-place SEND provision, including appropriate pastoral care
to combat social isola�on

• Timetable flexibility

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will
vary across educa�onal ins�tu�ons. It’s worthwhile checking the
suitability of procedures and policies for the Disabled student in
ques�on

• The implementa�on of behavioural and discipline policies that
consider any behavioural and emo�onal issues arising from the
lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal
exemp�ons and the Equality Act 2010 reasonable adjustments
may need to be arranged for Disabled students, including
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based
�metables, that balance the child’s/Young person’s need to be
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult 
to cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large
keyboards, computer/laptop mice, printers and other hardware
devices

• Assis�ve applica�ons, such as screen readers, zoom text,
speech-to-text and mind maps. These applica�ons will assist with
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having
control over the sensory s�mula�ons and removes the pressure of
classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home
learning environment

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods

• Online pla�orm accessibility func�ons

• Follow-up conversa�ons with lecturers and teachers

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum

Do consider the suitability of online interven�ons for effec�ve
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and
physiotherapy

• Development and maintenance of rela�onships and rapport

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as
literacy, numeracy, physical, cogni�on and other study skills, as
well as producing social stories

• Emo�onal and behavioural coping strategies

• Class/lecture note-taking

• Providing physical assistance with educa�on, such as si�ng
comfortably, helping with handwri�ng, finding curriculum
content online, se�ng up and comple�ng learning ac�vi�es,
typing and other similar tasks

• Assis�ng with health and social care tasks, such as taking
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and
outside �metabled lessons and lectures

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity
to revise course assessment arrangements that include any
disability-related reasonable adjustments and special educa�on
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or
professional examina�on board approved reasonable adjustments

• Check that any disability reasonable adjustment applica�on requests
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and
teachers/lecturers on how they will assess and award your child’s
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include
alterna�ve forms of assessment including GCSE/A-Level/voca�onal
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s
GCSE/A-Level subject grade(s), then follow the appropriate appeals
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming

• Organise ac�vi�es that friends could do and share online

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with 
arranging play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding
sources: 

• SEND children and Young people’s grants

• Further educa�on grants, including the applica�on process,
which can be found on the further educa�on webpage

• Higher educa�on grants, including the applica�on process, which
can be found on the higher educa�on webpage

The Department for Educa�on has made over £42 million 
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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https://www.gov.uk/further-education-courses
https://www.gov.uk/browse/education/universities-higher-education
https://www.gov.uk/government/news/over-42-million-to-extend-projects-for-children-with-send
https://www.gov.uk/guidance/get-laptops-and-tablets-for-children-who-cannot-attend-school-due-to-coronavirus-covid-19
https://get-help-with-tech.education.gov.uk/internet-access


We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such as 
online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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We have focused on the major Covid-19 issues, highlighted in ALLFIE’s Survey 
Report: The Impact of Coronavirus on Disabled People's Educa�on

This guide will cover: 

1. The Social Model of Disability and inclusive educa�on
2. Finding support to exercise your rights
3. Knowing your rights
4. Making good use of formal assessment procedures
5. Back to school and college
6. Blended learning experiences 
7. Qualifica�on assessments
8. Comba�ng social isola�on 
9. Funding sources

1. The Social Model of Disability and inclusive 
educa�on

The Covid-19 pandemic has provided Disabled children, Young people 
and their families with the opportunity to think, both differently and 
crea�vely about the removal of barriers that prevent access to inclusive 
educa�on. This has been underpinned by the core principles of the 
Social Model of Disability.

2. Finding support to know your rights 

During the pandemic, many of the rights that we take for granted have 
been temporarily suspended, some for long periods of �me. 
Consequently, it’s vital that you check all legal and policy updates, as 
they are reviewed regularly, depending on the Covid-19 outbreak 
situa�on. 

Up-to-date informa�on about all Covid-19 regula�ons can be found on 
the government website (click here). 

Independent Advice and Support Service (IASS)

Each local authority is legally required to have a free, impar�al and 
confiden�al special educa�onal needs and disability (SEND) 
informa�on, advice and support service for Young Disabled people and 
their families. 

Find your local IAS Service | Council for Disabled Children

A number of other na�onal organisa�ons provide free independent 
advice and support for families, including:

(IPSEA) Independent Provider of Special Educa�on Advice 

SOS!SEN | The Independent Helpline for Special Educa�on Needs 

Communi�es Empowerment Network

Coram Children's Legal Centre - Home 

These organisa�ons should be able to 
provide specific advice to allow Disabled 
students and pupils to be�er understand 
their rights, including all aspects of the 
Children and Families Act 2014 (CFA 
2014) and Equality Act 2010. 

3. Knowing your rights

Children and Families Act (CFA)

The CFA 2014 is the law pertaining to children and Young people 
with special educa�onal needs. 

Last year, the Secretary of State for Educa�on was given the power
to suspend the legal du�es of local authori�es around the 
Educa�on, Health and Care plan (EHCP) process. 

Whilst children and Young people have now had their rights 
reinstated as per the CFA 2014, it is important to remain vigilant of 
future changes. 

Educa�on providers have a duty to arrange special educa�on needs 
and disability provision during the Covid-19 pandemic.

Children with Educa�on, Health and Care Plans (EHCPs)

Local authori�es must arrange SEND provision within children’s 
EHCPs. If schools or colleges are unable to arrange this provision, 
for instance, if a child needed NHS England (NHSE) therapists, then 
the local authority must organise therapy cover, even if that means 
paying privately. 

Similarly, if the school has a number of teaching assistants 
self-isola�ng a�er a posi�ve Covid-19 test result, the local authority 
must arrange cover, for instance, by employing an agency.

Whatever solu�ons are proposed, parents, Disabled students and 
pupils must be involved.

Children with SEN support

Children with SEN support do 
not have an EHCP, but are 
receiving some SEN support 
in schools or colleges. In 
these cases, schools are s�ll 
under a legal duty to use 
their ‘best endeavours’ to 
secure provision for children 
with SEND. 

However, if the SEN support is insufficient, do request an Educa�on, 
Health and Care Assessment, even if the child or Young person’s 
needs have changed or intensified as a result of lockdown 
restric�ons. 

Click here for some �ps on how to request an Educa�on, Health and 
Care Assessment. However, local authori�es and educa�on 
providers may refuse the following:

• Asking for a speech and language therapist to undertake  
tasks usually undertaken by a physiotherapist 

• Expec�ng Teaching Assistant(s) with a Covid-19 posi�ve test  
result (even if they are not showing any signs of unwellness)  
to come into school to support a par�cular Disabled pupil or  

 student

• Expec�ng in-person support if the Disabled child has a  
Covid-19 posi�ve test result (even if they are not showing any  
signs of unwellness)

Disabled student’s and pupil’s right to remote 
educa�on

Some parents and Disabled students or pupils 
have wanted structured learning �me 
guaranteed throughout the week. As a result, the 
Department for Educa�on published guidance 
sta�ng that: 

• Schools are expected to provide a minimum of 3 hours of daily  
remote educa�on for key stage 1 pupils

• Schools are expected to provide a minimum of 4 hours of daily  
remote educa�on for key stage 2 pupils

• Schools are expected to provide a minimum of 5 hours of daily  
remote educa�on for key stage 3 and 4 pupils

Whilst there is no specific guidance for colleges and further educa�on 
providers, the government is suppor�ng these ins�tu�ons to “deliver as 
much of students’ planned hours as possible”.

For more informa�on, the government has provided “advice for parents 
and carers looking a�er children with SEND”.

Equality Act 2010 

The Equality Act 2010 is the law, 
which sets out 9 protected 
characteris�cs, including 
protec�ng Disabled people from 
discrimina�on within educa�onal 
se�ngs, among other contexts.

The Equality Act has been retained during the coronavirus pandemic. 
However, what are considered to be reasonable adjustments will now 
be considered within the Covid-19 pandemic context.

What are reasonable adjustments?

The Equality Act recognises that achieving equality for Disabled people 
may mean educa�on providers need to make changes so that Disabled 
pupils and students can learn alongside their non-Disabled peers within 
mainstream educa�on se�ngs. 

The Equality Act’s reasonable adjustments also cover Disabled staff 
working in educa�onal se�ngs. Some examples of how educa�on 
providers have made reasonable adjustments during the Covid-19 
pandemic include the following:

• Providing a blended learning experience for Disabled pupils or  
students for whom a�ending an on-site school or campus  
environment is having a nega�ve impact on their learning 

• Providing clear face coverings that allow teachers and Deaf  
pupils/students, as well as their peer group, to see each other’s  
lips to facilitate communica�on 

• Allowing Disabled pupils/ students to benefit from on-site  
learning if they find remote educa�on an unsuitable subs�tute 

For more informa�on about the Equality Act and disability-related 
discrimina�on in educa�on visit IPESIA and for informa�on on 
reasonable adjustments, click here.

Do: 
• Keep up to date with the status of the CFA 2014 

• Use the Special Educa�onal Needs and Disability Tribunal  
 service to u�lise appeals, media�on and county courts to secure  

SEND  provision and mainstream school/further educa�on  
 placements

• Seek advice if schools and local authori�es are s�ll sugges�ng  
any changes to the EHCP arrangements, be they the assessments  
or plans themselves, or have failed to arrange the SEND provision  
in the EHCP

4. Making good use of formal 
assessment procedures

Use formal educa�on assessment 
procedures to secure the appropriate 
equipment and support that Disabled 
students require to be educated at home or 
on-site. 

“In the first lockdown, the school asked parents what equipment 
families needed. And they provided them. For my child I needed a 
specialist chair, iPad, sloping desk, a special tomato chair and 
multi-mic. My child probably would have had a laptop if he had 
needed one.” (ALLFIE Parent)

“I have to sit with him the whole time he is learning to keep him 
on task. Rather than Google Classroom, some kind of FaceTime 
with a [learning support assistant] or teacher would help, we 
need proper support to teach new concepts.” (ALLFIE Parent)

If you do not ask for it, you will not get it!

Ask for face-to-face assessments if a remote assessment places 
the Disabled person or their parent(s) at a disadvantage. FLARE's 
Top Tips for Professionals can help to make mee�ngs inclusive 
for Young people. 

Whilst some Disabled students will be able to a�end on-site 
learning, this will not be the case for all, par�cularly those who 
are shielding or need �me for hospital treatment and recovery. 

Do:
• Request an Educa�on, Health and Care assessment or 
reassessment from the local authority

• Request amendments to the EHCP at its annual review by the local 
authority and school/college

• Ensure you have specifically asked for the provision to be made 
available for Disabled students, both on-site and remotely.

More informa�on about all aspects of assessments, reassessments 
and EHCPs can be found here.

Do consider what equipment and support Disabled students require 
to learn effec�vely and comfortably, both on-site and remotely in 
the following areas: 

• Enable on-site a�endance
• Blended learning 
• Learning support 
• Assessment arrangements 
• Comba�ng social isola�on 
• Statutory funding

Who can I ask? 

There are o�en lots of prac��oners involved in a Disabled student’s 
educa�on. As a result, it is vital to iden�fy who has the power or 
influence to secure the support required as quickly as possible. 

If the child or Young person is under 25 years old, then request an 
Educa�on, Health and Care assessment from the local authority and, 
if possible, have a conversa�on with the school’s special educa�onal 
needs coordinator (SENCO), the college’s Disabled students service 
or the course leader. 

If the child or Young person has an EHCP, then contact the school’s 
SENCO/college’s Disability Services Manager to arrange an annual 
review mee�ng, where discussions can take place about educa�on 
arrangements. 

5. Back to school and 
college 

Since Monday 8th March 2021, schools and colleges reopened for all 
their students and pupils. Schools and colleges have their own 
Covid-19 health and safety policies that may impact upon the 
Disabled child or Young person’s a�endance. Schools and colleges 
have welcomed feedback and sugges�ons made by parents and 
Young people. 

“The [teaching assistant] has a clear mask so [my son] can lip-read. 
However, it is uncomfortable for people to wear them because the 
plastic masks steam up. The school was not aware of it, but they are 
open to feedback and happy to cooperate.” (ALLFIE Parent) 

“My child’s school is not enforcing masks for SEND children or forcing 
testing for anyone - that is voluntary for all. My son doesn’t have a 
problem with either but there are other kids in his mainstream 
attached unit who do and [there is] no discrimination there.” 
(ALLFIE Parent) 

“Social distancing: it worked well. They made reasonable adjustments, 
and fortunately, no one had Covid-19.” (ALLFIE Parent) 

Do consider the following for Disabled 
students during the pandemic: 

• The level of risk involved in returning to School or College

• Social distancing arrangements 

• Hygiene and handwashing procedures

• Face covering and mask wearing policies

• Covid-19 tes�ng arrangements in schools or colleges and at  
 home 

• Behaviour and discipline policies

• Classroom and course bubble arrangements

• Educa�on ins�tu�on campus and classroom set-ups, including  
ven�la�on and sea�ng plans 

• Access to relevant facili�es 

• School or college transport availability 

• Staff arrangements, including cover for those who are  
self-isola�ng

• The impact of the unpredictability of another Covid-19  
 outbreak 

• In-place SEND provision, including appropriate pastoral care  
to combat social isola�on

•  Timetable flexibility 

Before making any decisions on a Disabled student’s a�endance, do 
speak with schools or colleges about: 

• The implementa�on of Covid-19 secure guidance, which will  
vary across educa�onal ins�tu�ons. It’s worthwhile checking the  
suitability of procedures and policies for the Disabled student in  
ques�on

• The implementa�on of behavioural and discipline policies that  
consider any behavioural and emo�onal issues arising from the  

 lockdowns

• Do not forget that educa�on ins�tu�ons’ Covid-19 legal  
exemp�ons and the Equality Act 2010 reasonable adjustments  
may need to be arranged for Disabled students, including  
precau�ons like face coverings

• Flexible arrangements op�ons, such as part-�me school-based  
�metables, that balance the child’s/Young person’s need to be  
on-site against the risks of Covid-19

The government is aiming for the full a�endance of children in schools 
as soon as possible. Nevertheless, parents will have different views 
about the risks involved in sending their children back to school or 
keeping them at home. 

The school guidance states that children who are labelled as 
“vulnerable”, including those with EHCPs, are en�tled to a�end school 
during school closures. 

6. Blended learning experience

Blended learning is the combina�on of in-person and online learning 
provided by schools and colleges. It provides opportuni�es to 
accommodate the degree of flexibility required to enable students 
and pupils to con�nue with their studies during the unpredictability 
of the Covid-19 pandemic. 

Parents who have difficulty reading and understanding English (not 
just because English is an addi�onal language) are likely to 
experience added barriers suppor�ng their child in home-based 
educa�onal situa�ons. 

In this case, parents should request support from their child’s 
school/college. Some schools receive addi�onal funding from local 
authori�es based on the number of pupils where there are barriers 
to understanding spoken and wri�en English. Central government 
money is distributed to individual schools through local authori�es 
and school forums.

Whilst blended learning may not be suitable for all, it can 
nevertheless be a posi�ve experience for some students or pupils 
who find a�ending school or college full-�me difficult because of 
their impairment. 

Consequently, returning to school or college could be made less 
stressful for some Disabled students and pupils by con�nuing with 
some form of blended learning. This is why a social model and 
intersec�onal approach towards educa�on is necessary; to address 
different types of barriers that shut communi�es and individuals out 
of mainstream educa�on. 

“In a formal classroom setting, I find the size and structure difficult to 
cope with. This causes barriers which impact on how I work in 
groups and communicate with other pupils in the classroom, 
including forming relationships… With remote learning, I find it 
easier and less stressful because I don’t have to deal with the school 
processes and structures.” (Disabled pupil)

“I have my own desk with my laptop and phone to do schoolwork. As 
a result, I now spend the week working on subjects which I do well 
in, which makes me happy and I feel motivated to do more work in 
my own environment... Remote education gives me control over 
what I’m doing with my learning and motivates me to dig deeper 
into the topics I have learnt.” (Pupil) 

Crea�ng a comfortable learning environment 

There are a range of technologies and applica�ons on the market 
that could make online learning a more rewarding experience for a 
child or Young person. 

“Autistic people usually have calming mechanisms such as engaging 
in a favourite activity or something which is physically comforting, 
like hand flapping, rocking or getting away from sensory overload 
[to] a quiet place.” (ALLFIE Parent)

“Specific areas in the house could be identified for school/college 
work. These should be minimally distracting and comfortable. It may 
be useful for the autistic pupil to wear their school sweatshirt while 
doing schoolwork but only if this makes sense.” (ALLFIE Parent) 

These pupils and students explain how having the right technology 
has facilitated such blended learning: 

“My school normally sends work for me to complete via an app 

called Show My Homework and I complete it and send it online. I have 
also had live lessons (on Microsoft Teams), for these I need to use two 
screens so I can see what the teacher is sharing as well as following my 
BSL interpreters. The technology is simple for me, but it needs a lot of 
energy to concentrate.” (Deaf pupil)

“My tutor sent me work sheets and coursework via email. I would 
complete this and then return it to my tutor for marking. Because we 
could not meet in person, my interpreter met me on Zoom twice a week 
for a two-hour session. My interpreter would also scribe for me, ensuring 
that my answers were captured and typed out on the computer. I use a 
communication aid (Dynovox) to communicate, as I have no verbal 
speech.” (Disabled student) 

Do consider the suitability of reques�ng an assis�ve technology or 
furniture assessment that will help to iden�fy suitable equipment and 
applica�ons for the Disabled person. This includes:

• Technological aids such as joys�cks, eye trackers, large  
keyboards, computer/laptop mice, printers and other hardware  

 devices

• Assis�ve applica�ons, such as screen readers, zoom text,  
speech-to-text and mind maps. These applica�ons will assist with  
reading, wri�ng and organising work

• Use of Apple and Microso� Office packages, including  
accessibility func�ons such as speech-to-text

• Adap�ve physical and sensory environments, including furniture  
like adjustable tables, desks, chairs, lights and document holders

• Crea�ng a calming learning environment that includes having  
control over the sensory s�mula�ons and removes the pressure of  

 classrooms

• Energy levels affec�ng concentra�on and par�cipa�on in a home  
learning environment 

Timetable, online curriculum and teaching 

Teaching is different online than on-site. It is therefore worth 
considering whether the Disabled student is able to access the virtual 
learning pla�orms, online lessons, textbooks, materials and online 
experiences. 

“Live teacher led lessons should be offered remotely and these are 
continuing even after school has resumed in person; this enables the 
LSA [learning support assistant] to support a student both within the 
classroom and remotely as the LSA can be part of the class, can add 
comments in the chat, and can create breakout support classrooms, as 
well as providing 1:1 support with learning through videos, video and 
phone calls and direct communication via the chat.” (ALLFIE Parent) 

“I would find it really helpful to have the pre-recorded lessons sent out 
in advance, with the answers and a guide to be able to support my son 
during the lessons. Also, to have the answers before getting to the 
lesson. I need to know where the lesson’s teachers are going before 
they start the lessons.” (ALLFIE Parent) 

“We would like our daughter to receive learning support assistance to 
help her understand what is being discussed in the class and to support 
her engagement in small group work with other students in the 
mainstream classroom (rather than working in isolation just with a 
learning support assistant). Whilst this is harder to achieve online, we 
think breakout rooms with groups of pupils and the teacher are 
possible and the learning support assistant can do some pre-learning 
with our daughter to enable her engagement in the classroom or 
breakout room session.” (ALLFIE Parent) 

“Whilst at school, students would be provided with a weekly or termly 
timetable containing lessons and break-times. For some students, 
maintaining a routine can help them engage in the blended learning 
experience as they will know what lessons will be happening in 
advance.” (ALLFIE Parent) 

“When creating a new routine, it might be useful to use visual 
timetables and to involve the whole family in the process. 
School/college work could be included in a daily timetable which 
also includes other activities...” (ALLFIE Parent) 

Do consider that pre-recorded and live-streamed seminars, lessons, 
workshops and tutorials are supported by the school/college’s 
subject teachers, an LSA and other staff. Other areas that could be 
altered to suit the child or Young person’s requirements include:

• Inclusive learning methods 

• Online pla�orm accessibility func�ons 

• Follow-up conversa�ons with lecturers and teachers 

• Accessible supplementary curriculum materials and ac�vi�es

• Differen�ated curriculum 

Do consider the suitability of online interven�ons for effec�ve 
learning. Whilst online support is posi�ve for some Disabled 
students, this will not always be the case. Consequently, think about 
how each Disabled student is responding to online interven�ons in 
the areas of: 

• Curriculum delivery 

• Pastoral care, mentoring and coaching sessions

• Speech and language therapy, occupa�onal therapy and  
 physiotherapy 

• Development and maintenance of rela�onships and rapport 

• Counselling, emo�onal wellbeing and psychological support

Alterna�ve curriculum arrangements 

Not all Disabled students will be able to engage in remote 
educa�on. Some students can only learn with in-person support 
within a structured educa�onal se�ng. In these cases, it’s very 
likely that these students will have EHCPs and would be allowed to 
enter schools or colleges during educa�on closures. 

However, if the child or Young person is shielding, then the school 
and local authority should be working together to develop an 
alterna�ve curriculum, either by differen�a�ng the curriculum or 
by developing learning ac�vi�es that can be carried out safely at 
home. 

In-person and other forms of human support 

Holis�c support combining all aspects of learning will contribute to 
the quality of remote educa�on experienced by the Disabled 
student. 

“Online support and contact newsletters, with additional resources 
and ideas. Occupational therapists and speech and language 
therapists’ ideas, etc. Mental health [and] well-being has been at 
the forefront of the thinking of our school.” (ALLFIE Parent)

“My teachers of the Deaf have regular video conversation[s] with 
me to ensure that I understand the work and to go through some 
topics, which is really helpful for me.” (Deaf pupil)

“[My son] would have Speech and Language Therapy and a TA in 
another room to reduce contact when in school. She would come 
at the end of the session to talk with him. As a consequence, he 
became more independent.” (ALLFIE Parent)

Do consider, for remote educa�on, the support needed to learn 
at home with Disabled students and pupils. 

This includes:

•Speech and language therapy, occupa�onal therapy and 
physiotherapy

• Developing independent living skills, including daily rou�nes

• Developing specific disability-related interven�ons, such as 
literacy, numeracy, physical, cogni�on and other study skills, as 
well as producing social stories 

• Emo�onal and behavioural coping strategies 

• Class/lecture note-taking 

• Providing physical assistance with educa�on, such as si�ng 
comfortably, helping with handwri�ng, finding curriculum 
content online, se�ng up and comple�ng learning ac�vi�es, 
typing and other similar tasks 

• Assis�ng with health and social care tasks, such as taking 
prescrip�ons, personal care and meal�mes

• Maintaining social contact and rela�onships within and 
outside �metabled lessons and lectures 

• LSA, pastoral support or other assistance from educa�on staff

• Assessment arrangements

7. Qualifica�on assessment arrangements

GCSE and A-Level assessment arrangements 
The government has cancelled all GCSE and A-Level summer 
examina�on si�ngs. Teachers and lecturers will be awarding candidates 
their GCSE and A Level grades based on past work. 

Voca�onal qualifica�on assessment arrangements 
The government has released guidance to arrange the assessment and 
awarding of voca�onal, technical and general qualifica�ons in 2020 to 
2021.  As there are thousands of voca�onal qualifica�ons, many 
requiring on-the-job assessments, it is necessary to check what 
alterna�ve arrangements are in place for candidates. 

Teachers and lecturers must assess the Disabled candidate by taking 
into account any disability-related reasonable adjustments. For 
example, this could include Disabled candidates comple�ng their course 
assignments or examina�ons without access to the right technology. 

Do:

• Use the student’s learning assessment (i.e., EHCP) as an opportunity 
to revise course assessment arrangements that include any 
disability-related reasonable adjustments and special educa�on 
provision needs to be in place to complete work at home

• Confirm teacher/lecturer grades, including any GCSE/A-Level or 
professional examina�on board approved reasonable adjustments 

• Check that any disability reasonable adjustment applica�on requests 
have examina�on board approval

• Have a conversa�on with your SENCO, headteacher and 
teachers/lecturers on how they will assess and award your child’s 
grades

• Consider agreeing upon the way forward, which may include 
alterna�ve forms of assessment including GCSE/A-Level/voca�onal 
set examina�ons

• If the Disabled candidate is unhappy with the lecturer/teacher’s 
GCSE/A-Level subject grade(s), then follow the appropriate appeals 
process

8. Comba�ng social isola�on

Disabled children and Young people reported increased social 
isola�on from peer groups during lockdown. Some families 
expressed a need for balance between suppor�ng Disabled children’s 
learning and social contact with their friends. Indeed, a number of 
parents have become pro-ac�ve in developing ways of ensuring their 
children remain visible. 

“He wants to join in, but he does not know the answer, and he is not 
given enough time to think as the other students are quicker. His 
mother tells him the answer so he can raise his hand and participate. 
Teachers do not like this, but I find that it is very good for him. I have 
decided that it is more important for him to be visible than learning 
algebra. It is more important for him to be able to speak and to 
communicate.” (ALLFIE Parent) 

“Reduce the number of classes and transform some into friendship 
groups, allowing them to talk and socialise. For example, Scouts are 
brilliant: watching a film together, making a cake, quizzes online, 
having fun together.” (ALLFIE Parent) 

“I developed a small friendship circle, which is very important to 
me. I believe all Disabled children should have the opportunity to 
mix, to learn together, which increases our friendship circles, so 
nobody is segregated from the experiences of community life.” 
(Disabled pupil)

It cannot be assumed that Disabled children are members of social 
media friendship groups. 

Parents may therefore need to think about how their children can 
con�nue to contact their peer group.

Do:

• Ask the school/college if they can set up a social media group 
consis�ng of their peers who a�end a SEND/nurture group

• Set up an online circle of friends

• Establish a peer group invi�ng the child’s friends

• Find online hobby groups, such as gaming 

• Organise ac�vi�es that friends could do and share online 

• Organise telephone calls with the child’s friends

For many Disabled people, remote contact is no subs�tute for 
face-to-face contact. The government’s guidance for making a 
support bubble with another household may help with arranging 
play dates with other Young people and their families.

9. Funding sources 

There are various funding sources that should cover the addi�onal 
and different sorts of assistance to support Disabled students’ 
home learning. 

The government are providing financial support to cover the cost 
of purchasing online devices, internet access and mobile data 
usage. 

Do consider applying for funding from the following funding 
sources: 

• SEND children and Young people’s grants 

• Further educa�on grants, including the applica�on process, 
which can be found on the further educa�on webpage 

• Higher educa�on grants, including the applica�on process, which 
can be found on the higher educa�on webpage 

The Department for Educa�on has made over £42 million
available for children with SEND, to provide extended support for 
both local authori�es and schools through grants and extending 
contracts. 

The Department for Educa�on is also providing laptops and 
tablets to trusts, local authori�es, schools, 16-to-19 academies, 
colleges and other further educa�on ins�tu�ons to help pupils and 
families access remote educa�on during the Covid-19 pandemic. 

The Department for Educa�on will also be helping children and 
Young people from under-resourced backgrounds who need an 
internet connec�on to get internet access and increase their data 
allowances. 

Grants for SEND children and Young people 
Disabled students and their parents can apply for local authority 
funding and grants to help with remote educa�on.

Addi�onal and varied support with home-learning 
Funding for Disabled children and Young people for addi�onal 
home-based educa�onal support ought to be provided through 
the school’s own budget, the local authority’s high needs budgets 
and direct payments. 

High needs budget
Local authori�es’ high needs budgets cover addi�onal Educa�on, 
Health and Care provision for children and Young people s�ll in 
school or college. If a child or Young person needs more than 
£6,000 worth of SEND provision, then their school or college 
should receive addi�onal funding from the local authority. If 
there is an EHCP, then the local authority will be responsible for 
arranging SEND provision for the child or Young person. 

However, if a child or Young person needs extra support, then 
request an Educa�on, Health and Care assessment and plan from 
the local authority.  (here’s how)

Direct payments for informa�on

Disabled and SEN children and Young people can now request 
direct payments in lieu of special educa�on needs services 
provided by the local authority, school or further educa�on 
ins�tu�on. 

Normally, the Young person or their parent(s) will need the local 
authority and educa�onal ins�tu�on’s permission. Having a 
direct payment for SEND provision could help with employing 
professionals, such as private therapists and disability specialists, 
un�l the Covid-19 pandemic is completely over. 

If the Young person or their parent(s) have any direct payments 
covering social care, then it would be worth asking for increased 
funding to employ staff for addi�onal hours during this period of 
remote educa�on.

If the Young person or their parent(s) want to increase or change the 
exis�ng arrangements for the delivery of SEND provision, it is worth 
asking for a direct payment during the assessment or review of the 
EHCP. So, for example making a request to employ a private therapist 
for one-to-one sessions on a fixed-term contract whilst the school’s 
therapist is deployed elsewhere within the NHS.

Family Fund 
Parents can apply for a Family Fund grant to cover equipment, such 
as online devices, for their Disabled children to use during lockdown. 

Further educa�on grants 
Further educa�on ins�tu�ons are required to make reasonable 
adjustments for Disabled students, even though they are par�cipa�ng 
in online learning at home. 

The Educa�on and Skills Funding Agency allocates a fund to help 
colleges cover the cost of reasonable adjustments for their Disabled 
students, so it’s worth asking about this fund. 

Addi�onally, further educa�on ins�tu�ons have their own bursary 
arrangements to cover the purchase of online devices and equipment 
that Disabled students require to engage in remote educa�on. More 
informa�on can be found here.

ALLFIE wants to thank everyone who has 
contributed to and reviewed this guide. 

For more ALLFIE informa�on resources 
please visit www.allfie.org.uk or contact us 
on info@allfie.org.uk
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https://www.familyfund.org.uk/
https://www.gov.uk/government/organisations/education-and-skills-funding-agency
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